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OOCTUXEHWUE METAMNPEOMETHbIX PE3YJIbTATOB OGPA30OBAHUA Y MITAOLWINUX
LWKOJIbHUKOB NP PABOTE C TEKCTOM
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Teopvm N MeToAunkKa 06yqe|-m;| N BOCNMNTaHUA

Theory and Methods of Teaching and Upbringing
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The article is devoted to the relevant problem of forming junior pupils’ interdisciplinary skills. This problem can
be efficiently solved by using the potential of working with texts at the primary school lessons (Russian Language,
Mathematics, Surrounding World). The paper examines some peculiarities of working with texts in the context
of the Federal State Educational Standard of Primary General Education in accordance with the system-activity
approach helping to ensure pupils’ success in mastering all the subjects.
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JUNIOR PUPILS’ POTENTIAL TO ACHIEVE
INTERDISCIPLINARY EDUCATIONAL RESULTS WHEN WORKING WITH TEXTS

In modern education, teaching is considered not as a presentation of ready-made knowledge but as a process
of training pupils to solve efficiently everyday tasks forming their readiness for permanent renewal and improve-
ment of knowledge throughout life.

To implement a new approach to teaching, the Federal State Educational Standard of Primary General Education
establishes requirements for junior pupils’ achievements. Within the framework of the meta-subject approach, pupils
develop universal learning activities (further — ULA). The modern educational system focuses on the formation
of a whole set of ULA, which secure a junior pupil’s self-development and self-improvement in the process of cog-
nition and assimilation of the surrounding world [2; 17].

In this article, we analyze in detail some ULA that refer to working with the text, since they are just the targets,
which secure the formation of junior pupils’ autonomy and their success in mastering different types of activity.

So, the Federal State Educational Standard of Primary General Education presupposes the formation of junior
pupils’ skills of the meaningful reading of texts of different styles and genres according to goals and purposes; con-
scious formation of an oral statement according to communicative tasks and the formation of oral and written texts;
skills of using different means for searching, gathering, processing, analyzing, arranging, transferring and interpret-
ting information according to communicative and cognitive tasks and technologies of an academic discipline [17].

The term “text” is usually applied to written speech but it’s an everyday understanding of text, after all, the term
“text” is used to designate not only written but oral and mental (inner) speech. The linguistic encyclopedic dictionary
edited by V. N. Yartseva provides the following definition: “Text (from Latin fextus — tissue, texture, connection) —
a coherent sequence of linguistic units, the basic features of which are coherence and integrity” [9].

According to M. P. Lvov, “text is a space of a statement, a field to express the thought. Within this space, speech
strategy is developed” [10, c. 161]. Consequently, mastering the skills of working with the text, a pupil simultane-
ously works to improve his thoughts.

The text is generated by a speaker/writer on the basis of his intention to transfer most adequately certain content.
A. A. Leontyev points out that the text has two basic features — coherence and cohesion. Text coherence can
be identified by two or more sequential sentences. If sentences are characterized by coherence, the recipient (object
or subject receiving something from the other object or subject) perceives them as integrity. A characteristic oppo-
site to coherence is cohesion, which characterizes text as semantic integrity and can be identified by the whole text
or its semantically complete fragments [8, c.90-92]. Studying coherence and cohesion contributes greatly
to the formation of meaningful reading skills.
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Work with the text plays the key role in the formation of meta-disciplinary skills, it contributes greatly to har-
monious intellectual development of a personality, so the culture of working with the text, information should
be formed at the primary school lessons, after all, in the process of reading a junior pupil discovers inter-object rela-
tions expressed through words and their representation in the text.

The issues of working with the text are tackled in the studies on linguistics (V. V. Vinogradov, 1. P. Galperin,
A. M. Peshkovsky, N. S. Pospelov, G. Y. Solganik, et al.), psycholinguistics (I. N. Gorelov, A. A. Leontyev,
M. P. Lvov, K. F. Sedov, N. Chomsky, A. M. Shakhnarovich, et al.) and techniques of teaching the Russian lan-
guage and literary reading (G. G. Granik, V. A. Levin, M. I. Omorokova, N. N. Svetlovskaya, O. V. Soboleva,
0. V. Chindilova, et al.).

Studying papers on teaching techniques [3; 7; 14-16; 18] helps a teacher to identify the basic trends of working
with texts at the primary school lessons.

Let’s consider the basic requirements for junior pupils’ competences acquired in the process of working with the text.

First-form pupils work with the text under a teacher’s guidance; children learn to read and to understand the text
being read. First-form graduates should have the skills to differentiate between the text and the sequence of sentences,
to identify semantic fragments (paragraphs), to have a conception of the text structure and be capable to trace
the sequence of events, to entitle the text, to develop a schematic or pictorial outline of the text [13].

Second-form pupils continue to work with the text, and the work is performed collectively under a teacher’s
guidance. Second-form graduates should have meaningful reading skills, be capable to make different types of ren-
dering, to divide the text into paragraphs and to make an outline for the text, to identify the key words and word
combinations, to characterize personages and their actions, to choose the appropriate antonyms and synonyms
for words [Ibidem].

In the 3" and 4™ forms children are taught to search for the necessary information in the text, to explain texts
and to think over their content, to evaluate the text being read. Fourth-form graduates should be capable to identify
the main idea of the whole text and its fragments; to find answers to the given questions in the text; to identify
the basic and background information; to identify characters’ attitudes and to correlate them with their own views;
to forecast the story development basing on the headline, illustration or fragment; to formulate questions to the text;
to compare texts, which have similar content but belong to different genres and styles [Ibidem].

So, requirements for pupils’ meaningful reading skills become more complicated with each stage.

There are different types of tasks when working with the text: reading and identifying semantic fragments;
developing an outline; different types of rendering; advanced reading; reconstruction of the distorted text; dramati-
zation of the text or its fragment; selective reading; reading and making notes; searching reading, etc. [Ibidem].

The following principles should be observed when teaching junior pupils to work with texts:

1. Preference should be given to popular scientific texts appropriate for pupils’ age group, real life stories
or mass media stories. Such texts help pupils to develop their information searching skills.

2. Suggested texts should differ in style but be similar in content, so as to teach pupils to interpret adequately
the acquired information.

3. Development of pupils’ speech skills should be in the focus of a teacher’s attention.

4. When working with texts, a teacher should consider pupils’ motivation and their reading abilities.

5. The usage of fiction works of different length allows a teacher to take into account different levels of pupils’
competence [Ibidem].

Let’s consider the ways to achieve meta-disciplinary results when working with texts at the primary school lessons.

At the Russian language lessons (section “Speech Development”) children can perform the following tasks:

- to analyze the given text according to a teacher’s and classmates’ questions;

- to entitle the text;

- to restore the text according to key words or word combinations;

- from the second year on, to write down firstly separate sentences and then whole texts;

- to write a two- or three-sentence summary of the text;

- to put down landscape description, a personage’s portrait, etc.

Depending on educational tasks, pupils can use only the text itself or search for additional information (dictio-
naries, reference books, Internet).

For example, a Russian-language textbook for the 2™ grade contains the following task: “Read the text. What is
it about? Is the title appropriate?” Then the text follows: “At the Festival”: They say, dogs and cats can’t be friends.
But it’s not always so. I know a dog, the big one, who is on friendly terms with kittens, moreover, he guards them.
The kittens are fond of the dog, too, and they even play together. It’s a miracle!” [4, c. 13].

Pupils read the text, analyze it, identify that the text is about dogs and cats as possible friends, discover that
the title is inappropriate and offer their own versions of the headline (dogs and cats are friends, etc.).

At the Math lessons pupils work with textual tasks, they analyze a task, ascertain relations between the known
and the unknown value, transfer information from the text into a graphical form and vice versa — transfer a schemat-
ic drawing into the textual form.

For example, a Math textbook for the 1™ grade contains the following task: “There were 10 TV sets in the shop.
Today they have sold 2 TV sets. How many TV sets are left? Draw a scheme: designate each TV set with an outlined
cell. Solve the task” [12, c. 109]. Pupils read the task, analyze it (there were 10 TV sets, 2 TV sets are sold),
draw a scheme:
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there were DoooooooOO
oo are sold
oooooooo are left

Relying on the scheme they solve the task: 10-2=8 (TV sets).

At the Surrounding World lessons pupils identify relevant and irrelevant features, classify them, learn to under-
stand the main idea of a scientific text, fix the results of observations, etc.

For example, a Surrounding World textbook for the 4™ grade contains the following text on the theme “Bad Ha-
bits”: “Cigar smoke contains nearly 800 harmful substances, and not a single useful! Nicotine is the most harmful
among them. It weakens the heart, raises blood pressure. Smokers’ memory and attention worsen, resistance to ill-
nesses decreases. Smokers frequently suffer from lung diseases, especially such a fatal one as cancer”. The pre-
reading task is as follows: “Read the text. Explain what damage smoking causes to a human organism”. Pupils read
the text, pick out facts about smoking, make a report about the harm of smoking and finally conclude that smoking
is dangerous for our health [1, c. 63-64].

Educational texts on the Surrounding World are targeted to improve junior pupils’ vocabulary and to develop
their coherent speech. The work with natural scientific terms helps junior pupils to master learning activities with
linguistic units and forms the ability to use knowledge for solving cognitive, practical and communicative tasks
in different spheres of activity [6, c. 574].

Pupils’ autonomous work with texts at the Surrounding World lessons can include finding answers to certain
questions offered by a teacher or contained in the textbook. For example, when studying the theme “Natural Zones”,
a teacher characterizes a zone according to a scheme and can suggest pupils to read a text about the vegetation
of a natural zone. After that a teacher interviews pupils about what they have read and provides them with additional
information on this issue.

Home tasks should include working with texts, in particular, answering questions (note it is not just a reference
to certain textbook pages, which pupils should read, but also additional literature: pieces of ready-to-use information
for weak pupils and information search tips for stronger pupils) [11, c. 151-152].

We should remember that “knowledge about objects and their relations is imprinted into a child’s consciousness
and experience by means of a language, which allows applying this knowledge to new aspects of reality and trans-
ferring it to other people” [5, c. 44].

So, work with the text at the primary school promotes the formation of junior pupils’ meta-disciplinary skills.
In its turn, cognitive, regulatory, communicative ULA ensure easier assimilation of educational material and help
pupils to develop the skills of the practical use of the acquired knowledge, which is essential for their future success-
ful career in the modern society.
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B crarbe uccnenyercs akTyalbHas npoGiiemMa (pOpMUPOBaHUS METANPEAMETHBIX YMEHHH Y MIIAJIINX LIKOJIbHUKOB. DdhekTus-
HBIM CIIOCOOOM peIIeHHs] U3y4aeMOH MpoOIeMbl SBISIETCS HCIOIb30BAHIE YUHTENIEM BO3MOXKHOCTE pabOThl ¢ TEKCTOM Ha pas-
JUYHBIX YPOKaX B paMKaX Ha4albHOH LIKOJIBI (PYCCKUH SI3BIK, MATEMATHKa, OKPY KAIOIIUI MHUp). ABTOpaMU PacCMOTPEHBI HEKO-
TOpBIe 0COOGHHOCTH pabOTHI ¢ TEKCTOM B YCIOBHSX peanm3anny PenepabHOro rocy1apCTBEHHOTO 00pa30BaTebHOIO CTaHaapTa
Ha4yaJbHOTO 00IIero 00pa3oBaHMs B COOTBETCTBUH C CHCTEMHO-/IEITEIBHOCTHBIM IIOJIX0I0M, YTO IIO3BOJIIET OOECIICUUTh yCIIell-
HOCTB YCBOGHHS IIKOJIbHUKAMH MaTepuaia BceX YU4eOHBIX IIPEMETOB.

Kniouesvie cnosa u gppazei: MeranpeaMeTHbIE pe3ysIbTaThl 00pa30BaHNs; YHUBEpCAIbHbIE yaeOHbIe IeicTBHs; paboTa ¢ TeKcTa-
MH; MJIaJIIIHE MIKOJIBHUKH; YPOK PYCCKOTO SI3BIKA; YPOK MAaTEMAaTHKH; YPOK OKPYKAIOLIET0 MUPA.
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B cmamve nposooumcs ananuz eocnpusmus u ucnoavzosanus opamamypeuu XVII-XIX es., u ¢ wacmnocmu opa-
mamypeuu genuxozo pycckozo bachonucya H. A. Kpwinosa, 6 socnumamenvHbix U 00pa308amenbHbIX Yeiax
npu 0OyueHuu 8 cmapuiux Kiaccax cpeoHeil obujeoopaszogamenvrol wxoasl. Ilpedniaecaemces ucnonv3osams uzyie-
Hue U obpaujenue K KIACCUUecKoll Opamamypeuu Kax Memoo neddzo2uiecko2o 80CRUMAmMenbHo20 6030etiCmaus
Ha ypokax aumepamypul. B ceésa3u ¢ smum 6 pabome noopobno paccmampusaromesi 0OHoakmuule nvecvl Kpviiosa
¢ gblOeneHueM membl U NpooIeMbl KAAHCO020 NPOU3BEOCHUsl, AKYEHMUPYEMC 6HUMAHUE HA HCAHPOBOCMU OPAMA-
mypeuu u npUHYUNAx 0CNUMAmMenIbHO20 ACNeKma 6ce2o meopiecmea nucamerns.

Kouesvie crosa u ¢ppasvi: BociuTanue; KylnbTypHOe Hacieaue npamatypruu . A. KpeuioBa; o0y4yeHue U BOCIIH-
TaHUE CTApIINX IIKOJHFHIKOB; BOCIIHTAHHIE ATPHOTH3MA; BOCIIUTaHNE HpaBCTBeHHOCTH; Komennu M. A. Kprsurosa.

I'epoesa Jlronmuina MuxaiiiioBHa, K. e, H.
Canxm-Ilemepbypackuii 20Cy0apCmeeHHblll UHCTRUMYM KY1bmypbl
geroevalyuda@mail.ru

BOCHHUTATEJBHBIN ACIIEKT KOMEJUH U. A. KPBIJIOBA

Wwms ViBana Annpeesnda KpplioBa M3BECTHO KaXKAOMY C paHHEro JeTcTBa. MHOTHe ero 6acHH BOIIUIM B HAIlle CO-
3HaHME ¢ paHHero JeTcTBa. llIkonbHas mporpaMma MHOTO BHUMAaHHS yJenseT 3TOMY HalpaBieHUIO €r0 TBOPYECTBA.
U ecnu KpbutoBa 3Har0T Kak OJHCTaTeNIFHOTO OacHOMuUCHA, TO KpplmoB-apaMaTypr Majio KoMy 3HakoM. Ho Tem He me-
Hee ero Iepy NpuHaaJIexaT NCTHHHBIC JpaMaTyprudeckue HIeAEBpPhl CBOETO BPEMEHU — Tpareanu 1 komenun: «ibs-
OoraTeIpe» (BonmieOHast omepa B 4 pelicTBusx), «Dumomenay (Tparemus B 5 MEHWCTBHAX, B cTHXax), «[Ipoka3sHUKM»
(xomermust B 5 pelictBusix), «COYMHUTENb B MpHUXOXei» (komemust B 3 gedctBusx), «llommmmay (UryTo-Tpareus
B 2 NeWcTBUAX, B cTHXAX), «[Iupor» (komenus B 1 melictun), «MojHas naBka» (komenus B 3 neiicTBusx), «Kodeii-
HHLa» (KOMHYecKas orepa B 3 nelcTBusx), «bemenas cembs» (KoMHuUeckas orepa B 3 AeHCTBHAX), «YPOK JOUKaM»
(xomenust B 1 neiictBum).

Ha ceroguAmnuii 1eHp MOpPAaJIbHO-HPABCTBEHHBIN AaCHEKT, KOTOPBI CTall OCHOBOINOJATAOIUM B KOMEIUAX
N. A. KpbuioBa, BaxkeH HE TOJBKO C JUTEPATYypOBETUECKON TOUKH 3PEHHUs, HO, MPEXKE BCEro, C BOCIUTATEIHHOM.
Kaxnas ero mpeca-KoMeIHsl OXBaThIBACT CBOIO HPABCTBEHHYIO TEMY, TO3BOJIIONLYIO ONIPEACINTD HANPaBICHHE BOC-
MIUTaHMSA TaKOl KaTeropuy MOJOJCKH, KaK ydalllMecs CTapIIMX KIaccoB 0o0IIeoOpa3oBaTENbHBIX IIKOM. M1 B 3TOM
cmeicie apamaryprus M. A. KpbutoBa — moucTHHE 30J10TOH (QOHA PYCCKOU JINTepaTypEI.

Korna mononoit U. A. KpsutoB B 15-tu nerHem Bo3pacte npuexai u3 TBepu B CaHkt-IletepOypr, OH JOMHCHIBAT
B 3TO BpeMs CBOE IepBOe KoMmieckoe JnoperTo k omnepe «Kodeitnunay (1783). OcHoBoil aubOpeTTo OBUIH HEMo-
CPEACTBEHHBIE HAOIOCHNS HaJl OBITOM TBEPCKMX MOMENIMKOB. Takke KMBOI IOBOP KPECThSIH OBbUI YCBOEH FOHO-
miei B TBepu U ee OKPECTHOCTSIX, YTO OTPA3WIOCh HA sI3bIKe Ibechl. MIBaH AHapeeBUY MONBITANICS PACKPHITH U BHI-
CMESTh HpPaBbl MOMEIIMKOB-KPEIIOCTHIUKOB TOro BpeMeHU. K Tomy ke ko(eiHuIa sBisuiach OBITOBBIM SIBICHHEM
B IlerpoBckyto amoxy. [Tomemuna HoBomMozoBa monuia Ha MoBoay y IpUKa3unKa ¥ TOPOACKON KOQelHHOH raiaiky.
WnTepecno HabronaTh 3a moBeneHrneM HoBoMoIOBOI Ha ceaHce y KO(heHHHIBI, KOTOopas TBITaeTCsi 00BECTH €€ BO-
kpyr nansia [3]. W mo ceit neHs CyIecTByeT mpodJjeMa 3aBHCHMOCTH OT IIAPJIATAHOB PA3JIMYHBIX MacTeld H Mo-
meHHuKOB. 1. A. KprutoB Gnectsme ee packpsul. Ho B epByro odepenib TYT BEICTYIIAeT MPoOIeMa YeI0BEUeCKOH
JMYHOCTH, B3aUMOOTHOIICHHUS Jitoeil. CTOUT OTMETHTH, YTO MPOTHUBOMOCTABICHUE ACHCTBYIONINX JIHI[ — SBJICHUE,
UCKJTIOYNTENHHO XapaKTEPHOE I PYCCKOH ApaMaTypryu.



