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Ponb Hay4YHOro pykosoagutensa CctyoaeH4eCKMMM Hay4yHbIMU obLecTBamm
npu CIJOpMMpOBaHMM BOB/N1€YEHHOCTM B UCCIEQOBATENIbCKYHO AEATENIbHOCTb
N CTaHOBNEHUA CY6'beKTHOCTI/1 CTYOEHTOB B pOCCMﬁCKMX By3dX

Mnbuubix T. B.

AnHomauyus. Llesib CTaThby — ONpPeNeNUTb POTb HAYYHOTO PYKOBOAUTENS CTYAEeHUYECKMMIM HAaYIHBIMU 001Ie-
cTtBamMu py GOPMUPOBAHUM BOBJIEUEHHOCTU CTYI€HTOB M CTAHOBJIEHUS CYO'bEKTHOCTY CTYAEHTOB B By3ax.
HayuHast HOBM3HA MCCIeJOBaHMs 3aK/TI0UAeTCs B BBISIBJIEHMM POJIeit HAYyUHOTO PYKOBOJAUTEJS CTYIeHYeCKO-
TO HAyYHOTO 061IecTBa Aj1s1 GOPMUPOBAHMST BOBJIEUEHHOCTHU U CTAHOBJIEHMS CYOBEKTHOCTM CTYIEHTOB; Xa-
PaKTepUCTMKE OpTraHu3aly paboThl HAYYHOTO PYKOBOAUTEIS B 3aBUCUMOCTHM OT Pa3BUTOCTY MOTUBAIVIOH-
HOJi, KOTHUTUBHOI, IesITeJIbHOCTHO, pedIeKCUMBHOI 1 BOJIEBOI chephl CTYI€HTOB; ONpeAeIeHUM TPYIHO-
cTelt B CTAaHOBJEHUM CY6beKTHOCTM CTYIEHTOB B X0/le HayYHO! paboThl M peKOMeHAAIuit 1o UX Mpeomosie-
HUIO C MOMOIIBIO PasIMUYHbIX METOMOB (POPMUPOBAHMS MOTMUBAIIMM U CYO'BEKTHOCTU CTYIEHTOB. Mcciemo-
BaHME VMeEEeT HAYYHYIO IIEHHOCTb, TAK KaK TO3BOJSIET INIyO3Ke TIOHSTh POIb HAYYHOTO DPYKOBOAMTEJIS
B (OpMUPOBaHUY BOBJIEUYEHHOCTU ¥ CYGBEKTHOCTYU CTYAEHTOB B By3ax. B paMKkax cTaTby OGCYKIAIOTCS
pasMMyHble acreKTbl paGOThl HAYYHBIX PYKOBOIMUTENEN, BKIIOYAS METOIbI MOTMUBAIIMU U TIOAIEPSKKYU CTY-
JIEHTOB, CO3aHMe YCIOBMIt IJisT MPOodeCCHMOHATbHOTO POCTA ¥ Pa3BUTHUS IMUHOCTH, @ TaKKe OpraHu3aIunio
paboThI CTyIeHUECKMX KOMAH/ Ha Pa3HbIX 3TAMax MCCIe0BATENbCKON AesiTeNbHOCTY. Pe3ymbTaToM mcciie-
JIOBaHMs CTaJl YTOUHEHHbII TIepeueHb posieii HaydHOTO PYKOBOAUTEIS AJisST Pa3BUTUSL CYOBEKTHOCTU U MO-
TUBALUUM CTYHOEHTOB. IToATBEpKAEHO, UTO ISl 3(PPEeKTUBHOI paboThl CTYJEeHUYECKMX HAYUHBIX OOIIECTB
Ba)KHO CcO3/IaHMe GIarONPUSITHBIX YCIOBU IJI pasBUTHUSI TBOPUECKOTO MOTEHIIMAA CTYAEHTOB. [IJIs1 9TOTO
HeoOXoAyIMa TTPaBMIbHASI OPraHN3a1ys Pab0ThI HAYUHBIX PYKOBOIUTENEH, KOTOpbIe OYAYT MOCTOSIHHO pas3-
BMBATh HAYYHOE MbIILJIEHME U KyJIbTYPY CTYAEHTOB.

The role of academic advisors of student research teams
in shaping student engagement in research and learning ownership
in Russian universities

[linykh T. V.

Abstract. The purpose of this article is to determine the role of an academic advisor of student research
teams in shaping student engagement in research and learning ownership in universities. The scientific
novelty of the study lies in the identification of the roles of an academic advisor of student research teams
in the formation of engagement and ownership; characterizing the process of organization of an academic
advisor’s work, depending on the level of the motivational, cognitive, operational, reflexive and volitional
spheres of students; determining difficulties in students’ taking ownership and recommendations for over-
coming them through various methods aimed at promoting students’ motivation and ownership. The study
has scientific value, as it allows for a deeper understanding of the role of an academic advisor in shaping
student engagement and ownership in universities. Various aspects of scientific advising are discussed,
including methods for motivating and supporting students, creating conditions for professional growth
and personal development, and organizing student teams at different stages of research activity. The result
of the study is a revised list of an academic advisor’s roles in shaping learning ownership and developing
motivation. It is concluded that creating favorable conditions for the development of students’ creative
potential is required to ensure the efficient operation of student research teams. To achieve this, an effec-
tive organization of academic advisors’ work is necessary, as the latter will constantly develop students’
scientific thinking and culture.
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Introduction

Research rationale. Academic advising is an essential component of the higher education experience, providing
students with guidance and support as they navigate their academic journey. In recent years, there has been growing
interest in research teams as a mechanism for enhancing student engagement and learning ownership (Kosbiies,
AnroHoBa, 2010; Bopo6seB, Kazakosa, 2020; Crykamopa, 2022). Research teams offer students the opportunity
to work collaboratively on projects that are relevant to their interests and aspirations, providing them with valuable
skills and experiences that can be applied both inside and outside the classroom. Students get engaged in authentic,
real-world problem-solving, apply theoretical concepts to practical situations. By working collaboratively, students
gain valuable experience in teamwork, communication, leadership, and project management. Furthermore, partici-
pation in research teams can enhance students’ professional networks, providing them with connections to emp-
loyers, mentors, and peers who share their interests (CMupHoBa, 2023).

Despite the potential benefits of research teams, little attention has been paid to the role of academic advisors
in shaping success of these initiatives. Academic advisors can play a critical role in supporting students’ develop-
ment, not only through advising on course selection and career planning, but also by providing guidance on how
to effectively participate in research teams. This is particularly important given the increased emphasis on experien-
tial learning within higher education institutions (HekopkuHa, IlIkpe6ko, ITnemés et al., 2019). Research teams can
present challenges for students. For example, navigating group dynamics, managing conflicting schedules,
and maintaining motivation throughout the project can be difficult for some students. Academic advisors can help
students overcome these challenges by providing guidance on effective communication and conflict resolution
strategies, helping students set achievable goals and timelines, and providing feedback and support throughout
the project. Apart from that, academic advisors can render assistance to students in defining opportunities to match
their personal and professional aims by establishing relations with research fellows and mentors with focus on the same
academic sphere. It is especially relevant for students who have never been involved in scientific research before
or who are not aware of how or where to find research opportunities (benbix, 2008; I'yceBa, Periua, 2022).

By counseling student research teams, academic advisors can ensure the development of intellectual curiosity
and inquisitiveness among the students. When motivating students to inquire, investigate, apply critical thinking,
academic advisors can mentor a new type of learners who are keen on mastering and comprehending new issues.
Besides, by fostering intellectual curiosity and inquisitiveness, academic advisors can play a part in reaching
the mission of any higher education institution and make students ready for successful careers and continuous edu-
cation for career enhancement. This article will examine the published works on academic advising of student re-
search teams in an attempt to identify and list the roles of advisors focused on stimulation of student involvement
in research and leaning ownership.

Research tasks. To achieve the goal of research, we set a number of tasks:

- to study the organization of academic advising in universities, taking into account different levels of stu-
dents’ motivational, cognitive, operational, reflexive and volitional characteristics;

- to analyze the experience of academic advisors aimed at the promotion of learning ownership;

- to determine internal difficulties of such work that depend on the competencies of the advisor and external ones
that depend on the competencies of students and to give recommendations on how to overcome external difficulties;

- to classify and define the roles of the academic advisor of student research teams in the development
of learning ownership and students’ motivation;

Theoretical background. For many years, academic advising and tutoring has been an integral part of higher edu-
cation programs. Academic advisors, counselors and tutors direct, manage and support students’ research work, as-
sist them to cope with academic requirements, seek for new career options and plan their future education or career
prospects. No wonder that the role of academic advising in higher education institutions has been rising as long
as education gets focused on individual learning trajectories that attempt to tailor education to the needs of an indi-
vidual student. Experiential learning, which emphasizes the application of theoretical concepts to practical situa-
tions, has become an increasingly popular approach within higher education. Research teams have emerged as one
of the most prominent ways in which institutions are providing students with experiential learning opportunities.
Research teams are groups of students who collaborate on research projects, typically under the supervision
of a faculty member or other expert in the field. Participation in research teams can offer students a range of bene-
fits. They gain hands-on experience in conducting research, analyzing data, and presenting findings. They also de-
velop skills in teamwork, communication, leadership, and project management. Moreover, engagement in research
teams can make students establish valuable professional connections, including mentors, colleagues, and potential
employers (Kynopuua, OrueBa, 2018; 3a6onortHas, 2018; I'puropbeBa, [Tankosa, 2017).

Despite the potential benefits of academic advising for research team participants, there is a dearth of empirical
research on this topic. Much of the existing literature has been focused on the broader concept of academic advising,
rather than specifically examining the role of advisors in shaping student engagement and learning ownership with-
in research teams (TTupornaHoB, AHiynoB, 2022; CtpomoB, CbicoeB, 3aBbsioB, 2018). Hence, it is essential to exam-
ine the existing literature on academic advising of student research teams and identify key themes and findings that
can inform the best practices for supporting student success.
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Therefore, this research article explores the existing literature on academic advising of student research teams,
with a particular focus on the impact of advisors on research team dynamics, student motivation, and learning out-
comes. By synthesizing this literature, we hope to identify the best practices and recommendations for supporting
student success within research teams and contribute to ongoing discussions about how to enhance student en-
gagement and learning ownership in higher education.

Methodology. The methods applied in this research were as follows: first, a broad review of literature was per-
formed in order to study various roles of academic advisors in developing the engagement and learning ownership
of students during research work. Analysis of the publications was done systematically, in accordance with the ap-
proved guidelines for literature reviews. To find suitable existing research publications on the issue, the search was
conducted by such keywords as ‘academic advising’, ‘experiential learning’, ‘research teams’. The articles analyzed
during this study were included in reputable databases, like Google Scholar, Web of Science, and ERIC. To shortlist
the available articles, a range of inclusion and exclusion criteria was formulated to select relevant ones, especially
focusing on academic advising of research teams rather than individual students, another criterion for analyzed pub-
lications was the date of publication — not later than 2010. Having selected the necessary studies, we extracted rele-
vant data from them and gathered details about study methods and design, main results. Besides, each of the selected
studies was evaluated by research quality criteria. After the data extraction, findings of this article were arranged
into two categories, one of which was the influence of academic advisors on student motivation and learning out-
comes. Another category was typical problems that students may face during research work and the role of academic
advisors in overcoming them and supporting successful students’ work. To maintain the academic accuracy of this
study, analysis and synthesis of the data were based on a narrative synthesis approach, so that the data should be
organized systematically. Narrative synthesis required identification of basic topics and concepts and accumulation
of data from various sources to coordinate the details in the current paper. At the last stage, the findings of our work
became a background of the best experience of academic advisors; so, recommendations were formulated on how
to work with research teams. Since the recommendations rely upon practical evidence, they encompass modern
tendencies in academic advising and experiential learning in higher education. In general, this article suggests
a broad analysis of available studies devoted to academic advising of student research teams and focused more spe-
cifically on the roles of advisors who increase students’ engagement and learning ownership.

Practical relevance of the research. The article accumulates available research results in order to contribute
to open-ended discussions about the role of experiential learning in higher education; it also renders recommenda-
tions for academic advisors who intend to support successful research of student research teams. The results prove
a crucial role of academic advisors in supporting successful work of students in research teams and can be used
as a manual for advisors aimed at improving student commitment to learning and achieving positive outcomes
by using effective practices or research advisors.

Discussion and results

In recent years, there has been growing interest in the role of experiential learning within higher education insti-
tutions. Research teams have emerged as one of the most popular mechanisms for providing students with practical
experiences related to their fields of study. They offer students opportunities to engage in authentic, real-world
problem-solving, allowing them to apply theoretical concepts to practical situations. Despite the clear benefits
of research team participation, challenges can arise for students working in these groups. Navigating group dyna-
mics, managing conflicting schedules, and maintaining motivation throughout the project can be difficult for some
individuals. Academic advisors can play a critical role in helping students overcome these challenges by providing
guidance and support throughout the research process. Furthermore, academic advisors can help promote a culture
of inquiry and intellectual curiosity within the institution. By encouraging students to ask questions, seek out an-
swers, and engage in critical thinking, academic advisors can foster a community of learners who are invested
in pursuing knowledge and understanding (KacbsiHenko, Py61ioBa, 2018; OguH, 2020).

Characteristics of organization of students’ research teams in higher education institutions

Research work serves as a tool to train highly qualified specialists and demands participation of students in student
conferences, research societies, discussion panels, round tables, presentation of research results. Research work not only
expands students’ horizons, but also teaches them to pursue self-learning, turning them from objects (passive) into sub-
jects (active) of a learning process. The main goals of students’ research work at universities are: improved quality
of training; profound mastering of learning material; development of sustainable skills of independent scientific work
in a team; upgrade of problem-solving, critical thinking, creativity and cooperation. No research is possible without scien-
tific background and deep plunge into the issues; thus, all extracurricular research must be guided by the faculty members.

Academic advising of students’ research teams in a university has a number of characteristics. Research activity
plays a crucial role in the learning process. That is why the state standard of higher education (Iloptan denepanbHbix
rOCYyIapCTBEHHBIX 06pa30BaTe/bHBIX CTaHAAPTOB Bbiciiero o6pasoBanus. URL: https://fgosvo.ru/) names research
skills and abilities among qualification characteristics. Students must be able to conduct research activities. However,
the scientific level of their work shall range from the reproductive to the research one, varying by the depth of study,
effectiveness of implementation, scientific value and novelty of the research. In order to master research competencies,



Menaroruka. Bonpockl Teopuu u npaktuku. 2023. Tom 8. Buinyck 8 795

students must have inclination and motivation towards research. We believe that pre-disposition to research
is based on motivational, cognitive, operational, reflective and volitional readiness. Not all students are research-
driven. Depending on the development of their cognitive abilities, students can be classified into three groups:

1. Research-oriented students, with desire and abilities for academic work, including, among other things, ac-
tive and self-directed learning, which is a core issue in taking ownership by understanding and implementing their
own goals, identifying the necessary resources, and self-evaluating the work progress.

2. Motivated students, who lack structural background in organization of research. Such students are ready
to move from being passive recipients of information to actively constructing their own understanding of the subject
matter, but need more encouragement and assistance from the academic advisor.

3. Students with the least developed motivational, volitional, cognitive, operational and reflective abilities,
who can be followers rather than initiators in research and are reluctant in taking ownership; however, they can con-
tribute to research by performing assigned tasks, receive information that supplements, specifies or illustrates
the research. Being actively involved by the academic advisor, they can eventually feel like owners of and contribu-
tors to the research process. It is the third category that may present the most problems for academic advisors.

Depending on the type of guided students, there can be different methodological options of academic advising
aimed at involvement and ownership development:

1. The role of an academic advisor for category one (research-oriented students) is to be a facilitator, a co-
researcher with the functions of general guidance; most of the student’s research activity shall be independent.
Involvement and taking ownership do not present much problem.

2. The role of an academic advisor for category two (motivated students) is to support scheduled work, assist
in determining research questions, set a correct flow of actions, support the taxonomy and structural framework
of research.

3. The main role of an academic advisor for category three (students with the least developed motivational, voli-
tional, cognitive, operational and reflective abilities) is to involve students in decision-making, stimulate their crea-
tive thinking, making them fulfill their potential, since such students tend to keep low profile and are more inclined
to perform reproductive work by established algorithms and known stereotypes.

In any case, in terms of having students take ownership, organization of research work should be based
on the student-centered approach and promote their motivational, cognitive, operational, reflective and volitional
spheres. The motivational element of students’ readiness for research is developed by academic advisors by provid-
ing individual learning trajectories and setting clear personal goals. The cognitive element of students’ readiness
for research is developed when students learn methods of critical thinking (thin (simple, close-ended) and thick
(complex, open-ended) questions, cluster analysis, fish-bone). The operational element is developed at research
team sessions, when students begin to get a better understanding of such concepts as object and subject of research,
hypothesis, research methods. When students present results of their works, their peers ask questions and give feed-
back, actively participate in discussions on results of research, formulating questions. Thus, social interaction
of the students contributes to self-control, self-esteem, reflexive assessment of their own work. Finally, students
develop stable value preferences related to volitional efforts in terms of research.

Analysis of practical experience of academic advisors in organizing student research teams aimed
at the development of student involvement and a sense of learning ownership in universities

Among national researchers there are many who address the theory and practice of academic advising, discuss its
methodology, provide classification, describe functions and tasks, propose various strategies of work and suggest
criteria of its effectiveness, with student involvement and learning ownership: the problem is dealt with in the follo-
wing papers (Komenesa, llleBuenko, 2016; Pe3nuk, YepHukonckas, 2020; Kotnsipos, 2010; Hukudoposa, 2019; JoB-
ras, 2015; Kenbcuna, 2020; Menbumnuyk, 2016; I'pubanbkoBa, 2011; Po6oToBa, 2004; IlleBuerko, 2019; dpiureitd, 2012).
However, few, if none, analyze the issue in terms of learning ownership. Let us consider the experience of academic
advisors with a focus of involvement and subjectivation (sense of ownership) of students. First, it is necessary
to agree upon terminology. Academic advising is entwined into research activities of higher educational institutions,
being the most widespread phenomenon of modern educational practice. We shall treat academic advising as a so-
cial institution with a range of significant functions, among which the most important are: socialization, ownership,
regular development, self-fulfillment, etc.

Ownership (or subjectivation) is an educational concept referring to the fact that learners turn from objects (pas-
sive) into subjects (active) of a learning process to implement their own identity, expectations, needs, thoughts,
and perspectives. It can be treated as a special level of personal development based upon the self-awareness of being
an actor to creatively change oneself and the world around. Ensuring a deep sense of learning ownership in students
is one of the key requirements to the quality of modern university education that must provide educational support
aimed at ownership development. The best approach for such support is a procedural-activity approach, one element
of which is research activities held in teams. The more fully a person owns a process, the more opportunities they
get in self-fulfillment (bapabiauua, 2020; Top6yHoBa, 2005).

E. V. Udaltsova (YmansioBa, 2017) argues that in order to influence a student’s personality, shape their
worldview or professional position, cultivate self-confidence, direct their cognitive activities and ensure their roles
in problem-solving (which directly relates to taking ownership), an academic advisor shall act in accordance with
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some procedural steps: assist in formulating the topic of research and making a research plan; arrange regular dis-
cussion panels; guide the selection of research methodology; advise on the sources; monitor the progress of the work;
provide practical recommendations and feedback; recommend on the design of the work in case it needs improve-
ment; throughout the course make students regularly re-consider the results by offering recommendations and direct-
ing their research. Analyzing the academic advising practice that motivates students, promotes a culture of profes-
sional self-development and ensures involvement of students, S. D. Nazarenko (Haszapenko, 2021) comes to the con-
clusion that in order to achieve the above-mentioned outcomes, an academic advisor must have a range of competen-
cies, among which are: theoretical background, i.e. explication of research tasks, ways to solve problems, require-
ments of research projects; active position in research supervision as purpose and value; managerial skills in order
to control relations, plan, organize and control work; willingness to share personal experience with students.

Another paper (Jonmatos, dpurteitH, 2012) based on the questionnaire of the students involved in research
found out that among the highly valued competences of academic advisors was professional competence and organi-
zational competence. However, the first place was occupied by motivating students. Lack of the above-listed skills
and resources can not only lead to poor results of concrete research, but also de-motivate students, decrease their
commitment to learning and positive learning ownership.

However, even a brilliant mentor may fail if the other party rejects taking ownership due to some problems.
K. V. Kabanov (Ka6aHos, 2021) discusses the inability of students to take ownership of research. The key reason
for it is defined as the immaturity of the cognitive component in students. For instance, when applying reflexive
procedures and tools offered by the academic advisor, students cannot suggest a course of actions, or range them
in an incorrect sequence. As a result, not only the research goal will be doomed to failure, but there is no sense
of ownership in students. Thus, the difficulties that academic advisors face in the course of their work aimed at the de-
velopment of involvement of ownership among students can be presented in two categories: internal ones that de-
pend on the competencies of the advisor and external ones that depend on the competencies of the students.
We suppose that the latter presents a greater problem.

Recommendations on how to overcome difficulties arising in academic advising

Students’ research teams can be varied in terms of the cognitive, motivational, volitional, reflexive skills of its mem-
bers. The presence of students with both high level and low level of such skills can pose difficulties for attempts
of the academic advisor to develop ownership and involvement. What can be done to eliminate obstacles that occur
while developing student ownership in research activities? We suggest three options, each relying upon the organi-
zation of mutual work of peers with different levels of cognitive and motivational development.

1. The first option can be applied at the stage of problem setting, by involving the students who do not identify
themselves as actors capable of creating and producing new ideas into peers’ discussion. In case of a group brain-
storming session, the academic advisor can support such students in getting involved in the work and formulate
their opinions after the proactive group members have discussed the key concepts, therefore recognizing the im-
portance of even a small contribution formulated thanks to the cognitive activity. And despite the fact that the idea
was inspired by the peers, the student will not feel left behind, being a contributor to the common work and acting
as a co-initiator. The advisor can emphasize this status by evaluating the work of each member of the research team.
It is an important feedback for students, which brings them the sense of research ownership, feeling of personal in-
vestment, responsibility, and pride towards their work: students identify themselves with the peers who have similar
subject interests. Therefore, the main task of the academic advisor is to support collaboration of students, involve
them in group interaction, stimulate this interest and cognitive activity.

2. The second option for overcoming difficulties in developing student ownership is to make the students who lack
their own ideas observe the work of peers, implicitly driving them to the idea that they can act by analogy. Critical ex-
amination supported by the academic advisor can show that some areas of common work need improvements.
As a result, these students feel like full-fledged participants. The task of the advisor here is to give positive feedback on any
unique proposals that are offered by students in order to preserve self-esteem of the latter, not to suppress their initia-
tive, and stimulate cognitive activity and show that even a seemingly irrelevant idea will be taken into account.

3. The third option can be applied to the students who fail to get involved due to lack of knowledge or self-
doubt. The academic advisor can arrange their entry into the research at the stage of resourcing, when students
in a panel discussion systematize resources, determine which are available, think through necessary actions to get
the missing resources. Talking about resources, we mean not only material ones, but also non-material (knowledge,
skills, abilities) and personal (character properties), since they characterize the competences of the student and not
the material values at their disposal. It initiates the student’s reflection on those resources and options for getting
them. Resource analysis in the project teams gives peers a chance to realize their knowledge, skills, personal charac-
teristics, thus, taking ownership of the research and becoming co-executors. During team sessions, they coordinate
their actions with other students, seeing who can cope with tasks, and reflection receives a comprehensive nature,
when each team member acts as a full-fledged subject of the research activity. Based on the foregoing, the task
of the academic advisor is to contribute to reflection over resources.

We found that members of student research teams with the underdeveloped motivational, cognitive, operational,
reflective, and volitional spheres may face challenges when trying to take ownership of research; and below the author
suggests ways for academic advisors to assist students in getting over the hindrances.
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Challenges related to
learning ownership

Role of the academic advisor in overcoming them

1. Lack of motivation
and engagement

Advisors can provide guidance on setting achievable goals and creating a sense of purpose
for the research

2. Time management
difficulties

Advisors can help students prioritize tasks, establish timelines, and manage competing demands
on their time

3. Problems
with self-learning

Advisors can recommend and select resources for the research and supply students with
the strategies and tactics of how to develop skills of independent study and self-learning

4. Failures in communica-
tion and partnership

Advisors can arrange team-building, foster communication, and formulate understandable out-
comes of teamwork

5. Inexperience
with research methods

Advisors can provide training in research methodology, offer feedback on research designs,
and connect students with resources on the best practices

6. Limited access to re-
sources

Advisors can help students navigate institutional resources and access external resources, such
as online databases or libraries

7. Difficulties in written
or oral presentation of the
research results

Advisors can check drafts of oral or written presentations, give feedback with recommendations
on how to improve them, comments on the structure and style of academic reports, suggest
ways to practice presentation of results

8. Feeling of anxiety due
to the research coverage

Advisors can break down the general aim of the research into step-be-step tasks and guide stu-
dents when tackling each small step

9. Multitasking challenge

Advisors can help students to formulate realistic goals and prioritize them wisely, in order
to handle concurring needs

10. Managing changes

Advisors can help students to become more flexible and adaptable to unexpected situations

or changes in the research

The roles of the academic advisor of student research teams
in the development of learning ownership and students’ motivation

The review of available research publications showed that many scholars have been considering the role of students’
research work and of academic advisors in modern universities. For example, I. K. Asmykovich (AcmbikoBuu, 2008) ana-
lyzes participation in research and development work as a way to oppose a decrease in the workload of some sub-
jects; other researchers (Mopo3oBa, BoikoBa, 2021; ITopoTHukoB, Kopuiikasy, 2012) treat student research work as an in-
tegral part of education to prepare students for practical activities. Another paper (Pymakosa, 2015) considers stu-
dent team research work in terms of the development of skills of independent work, mastering methods and means
of independent problem-solving.

Some scholars believe (MBaHnoBa, MapTembsiHOB, 2013) that it is a way to deepen knowledge in future profession
and gain new skills. Various researchers highlight different roles of academic advisors, depending on the goal
of their work. For instance, Yu. A. Vorobyev and T. A. Kazakova (Bopo6seB, Kazakosa, 2020) argue that the supervi-
sion of a student research team allows performing one of the most important functions, formulated as step-by-step
support of the development and implementation of a tailored educational program for students, seeing the goal
of the advisor’s activity as assistance in students’ adaptation into the university educational environment. The authors
believe that a guided research activity to facilitate freshmen’s integrating and orienting into the university will form
skills and abilities of self-education; and since preparation of profound research is only possible in conjunction with
specialists recommended by the advisor, the work of the research team leads to close academic relations and also
helps students fit the learning environment.

Other scholars (I'puropbeBa, [TankoBa, 2017), considering the goal of student research teams to be self-education
and raising the level of professional knowledge, expanding the range of research activities, improving the quality
of education, state that the key roles for academic advisors in that case are being a mentor and a guide, who will pro-
vide guidance on time management, study skills, academic strategies, as well as offer encouragement and assistance
in challenging issues.

In the study of S. G. Zabolotnaya (3a6onornas, 2018), the key function of academic research at universities
is treated as the professional development of personality, among other things, raising interest, positive motivation
for practical knowledge, development of the intellectual sphere, cognitive activity and independent thinking; there-
fore, the role of academic advisors tends to be in the line of a resource provider, who educates students about availa-
ble research resources, directs them to appropriate resources based on needs or challenges of students, and keeps
updated on new trends in the field of research.

Another study (3y6aHoBa, OurkoBa, 2023) formulates the goal of student research team work as the development
of interest in research work, participation in academic events, understanding research methods and technologies
for public speaking; therefore, the role of an academic advisor is seen as a facilitator, who can actively encourage
students’ involvement in conferences, panels, round tables, identify suitable events, assist with submissions of ab-
stracts, guide on preparation of presentations.

Some researchers (fOpreBa, 2022; IlleBenb, 2022) state that academic advising of research teams plays a crucial role
in the development of student commitment to learning and positive learning ownership. Others (Hazapenko, 2021)
report that functions of academic advising can be classified as: (1) creation of a scientific collaboration; (2) analysis
of resistance and overcoming of resistance; (3) building individual research trajectory; (4) arrangement of research;
(5) planning of research; (6) control of research.
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The most common roles of an academic advisor are being a teacher and a mentor. However, few considered
a specific focus of the work of academic advisors aimed at stimulating students’ involvement in research and learning
ownership. Therefore, we can suggest a list of relevant roles that are common for students with different levels
of development of the motivational, cognitive, operational, reflective and volitional spheres. We classify those roles
in categories of (1) cooperation, (2) motivation, (3) skills development, (4) research making and (5) career advice.

We believe that with a view to students’ involvement and learning ownership, an efficient academic advisor shall
perform the following functions:

1. Manage cooperation of students in the research team, as well as help to develop and maintain partnership re-
lations among the students by organizing and holding group discussions, brainstorming sessions or other team-
building events.

2. Cultivate and improve academic communication by requesting feedback on peers’ presentations or explaining
the structure of successful papers and reviews, effectively communicate the findings and stick to the rules of aca-
demic writing.

3. Show positive effects of professional networking by helping students to build relationships with other re-
searchers, organizing meetings with specialists, suggesting conferences to attend.

4. Support the sense of ownership by having students participate in decision-making, giving them tasks to inde-
pendently formulate research questions or offer analysis methods.

5. Build research-friendly environment by supporting and inspiring students, communicating positive feedback
or praising students for performance.

6. Give special attention to critical thinking skills by proposing challenging ideas and assignments, such as “identi-
fy research limitations” or “present ways of interpretation of the findings”.

7. Improve time management skills by giving recommendations on how to meet the deadlines, helping to create
realistic research schedules.

8. Develop self-assessment skills by motivating students to analyze their progress, having students keep a self-
appraisal log, conducting peer review sessions.

9. Support planned work by helping to set schedules and deadlines, formulate research questions, find the best
research methods.

10. Suggest new resources for students’ research by providing access to academic databases or recommending
experts in the research area.

11. Teach methods of data analysis, instruct on manual and software statistical tools by introducing a selection
of statistical methods or holding trainings on software for statistical calculations.

12. Provide criticism on the presented results of research by finding mistakes and inaccuracies in the writing
style, report structure, formulations of ideas.

13. Teach research ethics by showing best research practices and principles of responsible research, discussing
the ethical issues of quotations.

14. Accumulate and share research experience by applying benefits of personal experience, informing about
the typical pitfalls in the research area.

15. Orient students in future profession by giving recommendations about career paths and job seeking strategies.

The analysis of the data indicates that the work of an academic advisor contributes to the development of re-
search and problem-solving skills, students’ focus on self-learning, development of professional independence, self-
awareness, cognitive interest, creative initiative, and responsibility. Therefore, the work of student research teams
is an effective way of transfer of a student from an object to a subject of learning process. The results hereof can in-
fluence the organization of academic advisors’ work in universities.

Firstly, the described role of an academic advisor will only be effective on condition of the student-oriented, tai-
lored approach and individual support to every student. Advisors should work in close collaboration with students
to help the latter set clear goals and expectations, rather than suggest ready-made solutions; create an action plan
and check students’ progress throughout the whole research process.

Secondly, this study emphasizes good communication skills in effective academic advising. Advisors should estab-
lish a rapport, stimulate communication and provide constructive criticism for students, in this way, they are more
likely to succeed in the development of student engagement in research and learning ownership of the students.

Thirdly, advisors must carefully balance between their functions of advisors and researchers by prioritizing their
responsibilities at a certain moment of time to meet the current needs of students who require either a mentor
for general issues or a research assistant in particular questions. For that purpose, it is necessary for advisors to de-
velop management and organizational skills.

Fourthly, academic advisors should keep rendering assistance even after one research project is over, because on-
going support and guidance throughout the whole academic course will help to identify research opportunities
and career paths to the best interest of students.

Conclusion

This study presents important considerations on the role of academic advising of students’ research teams in de-
velopment of learning commitment and learning ownership. We found out that academic advising, as an integral
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part of higher education programs, has been rising as long as education gets focused on individual learning trajecto-
ries and national educational standards require research competencies as one of the learning outcomes. Participa-
tion in research teams can offer opportunities for students to be engaged in authentic, real-world problem-solving
and provide students with a range of benefits, among which are the improved motivation and sense of ownership,
since research work teaches to pursue self-learning, turning students from objects (passive) into subjects (active)
of a learning process, given that the academic advisor has organized and managed the work of research teams cor-
rectly. It is the effective academic advising that promotes skills, knowledge and experience in order for students
to succeed in their learning goals. Student research teams will operate successfully only if there are favorable condi-
tions for the development of creative potential. A necessary requirement for academic counselors is to have broad
knowledge and extensive research experience to help students select a research topic, conduct research and prepare
a report. Besides, it is necessary to exchange experience between academic counselors and students, as it will im-
prove the quality of scientific research and, ultimately, develop science.

Not all students are research-driven; their pre-disposition to research is based on the motivational, cognitive, opera-
tional, reflective and volitional readiness. Depending on the level of students’ cognitive, motivational, reflective, etc.
abilities, research advisors apply different methodology aimed at the development of involvement and ownership
and should vary their roles. In general, academic advising is defined as a social institution with a range of significant
functions, among which are: socialization, ownership, regular development, self-fulfillment. In order to perform those
functions, on the one hand, an academic advisor must have such competencies as theoretical background and broad ex-
perience in research, have managerial and facilitating skills. Lack of such competencies can de-motivate students and
decrease their commitment to learning and positive learning ownership. On the other hand, students must also be in-
clined to conduct research, and development of their disposition to research can present a problem, especially if their
cognitive, reflective, operational, motivational skills are underdeveloped. This is where a wise management of a research
team can improve the situation. By arranging the joint work with the peers in the team, it is possible to make a student
feel like a contributor to the work and a co-initiator, thus, providing them with opportunities to take ownership.

Thus, the article suggests a reconfirmed list of roles of an academic advisor that the latter shall acquire regard-
less of the level of students’ cognitive, motivational, reflective skills, the roles being classified in categories of coop-
eration, motivation, skills development, research making and career advice. In any way, the work of an academic
advisor aimed at promoting motivation and learning ownership must be based on the student-oriented approach.

The study can impose some effects on academic advising in higher education, highlighting the necessity of a tailored
approach and individual support to every student and a careful balance between various roles of the advisor as a counselor
and a researcher. In general, this paper makes a contribution to the issue of academic advising and its effect on student
success. It offers a basis for future research and provides practical recommendations for academic advising practices.

Recommendations for future research. Despite the fact that the study presents the important considerations
on the role of academic advising in the development of student engagement in research and learning ownership,
there is still room for future research and exploration of this topic. One possible aspect is to study the effect of dif-
ferent advising styles on the engagement in research and learning ownership of students. For instance, a study can
be conducted to compare the effectiveness of the traditional one-on-one advising versus team advising. Another
aspect of future research is to study influence of technological advances on academic counseling. Nowadays,
the application of online platforms for communication between students and advisors is growing in popularity; thus,
future research could study potential advantages and disadvantages of those platforms in academic advising. Be-
sides, another research area can be relations of academic advising and diverse student communities. Such research
can study the adaptation of advising practices to the needs of students with personalized needs.
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